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British, Values Curriculum Policy Statement

Parishy Churchs of England Primary and, St James Churchs of England, Primary Schools ares schools built
onv Christiary beliefs and valiues. Howener, we recognise that: our childrery are part of the wider British

W@MWMWW@MW%MWWMWWWW
prepared, for life: i modern Britair.

Where it is appropriate and, pertinent, we aim to- teachy reinforce and, deelop our inherent; British
mmmmmbm(m@@wamvmsmM)mmw

cunriculumy comerage.

¢ Democracy
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Introduction to- Teaching and, Learning:

At bothy Parishy Church of England Primary School ands St James Church of England, Primary, School,
prepare them for the next stage of their educations This policy prosides o toolkit of emvidence-informed,

Anv undenlying assumption is that across the partnership, before an educational professional cary
nob just deploying ‘what; works’ (Biesta, 2010) solely due to- contextualised evidence-based, results;
instead, adopting an evidence informed, approachy (Brown and Zhang, 2016), whereby staff carv utilise

Descr\ibed;bgLeHw/Shaxm(ZOZO)a&om'optnot@saﬂm',t@adwm;g«cambedq{;m@d/a&aigagﬁmu\b

structured as o narrative omer time.” Eachs indisidual subject’'s curriculuny s planned ands sequenced, so
beerv identified; as most usefuls and, that, this content s taught inv as logical progression.

more (Ofsted, 2019), our emolring teaching and learning, toolkit, provides an emidence-informed,
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Canmigoli, (2020). All staff are clear iy
their role to- teachs v o precise way whichy
their full potentials Once attention is
prosided, iy our Positive Relationships
and Behamiour and, Learming Erwironment
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The Science of Working Memony (Canvigolis 2020).

develop a clear schemas and be retained, withirv the childs long-term memory. Our teachers knousr that

becu\mngz.
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Our P ical Princi - The T :
Theoonbenbo}m‘de'\mgond;

Learning Toolkit is underpinned by the
sermnaLumk;oaCBmck;Rosmshm@

(2010) and, his terv principles of

instruction. Defined by Tom
Shwngiorva&th&m[:qctm‘&ﬂrwb
Rosenshine’s research prosides a
research has made o significant

as ‘the purposeful direction of the

Expert teaching requires ...

Challenge
So that .

Students have high expectations of what |§

they can achieve RO‘S@’\B}U.J\K’/’S' P { i Inﬁf[\ud,u)n, ZOIO .

Explanation

So that ... 4 Rosenshine',s, Pr\incj PJ eS are QJ.,SO SHJ\K){ lLJ;IIlOU.& U)d:hl AuLSO{ v

Students acquire new knowledge and |§

i and, Tharbis (2015) Principles of Effective Teaching and

Modelling

So that .. 4 Leaming, who also provide arv Ulustratisve cycle to

Students know how to apply the

kno“'ledr;e nmf skills | wmm:ﬂy/ summanise the baod'\mg, and leoxmng/ process:
—’ Students engage in deliberate practice h Bg/ - the, . . '

Questioning
Students are r::dr:i;}hink hard with ' A Ondl T hw to
breadth, depth and accuracy t}'uﬁ, v thf/ dﬂw\oom to mﬂk@ aQ d%e{m {'0 [f,qmm,g,

e They break sccesleaching e eaming dour, o s
L core principles (challenge, explanation, modelling, practice,
p d.e/velop h—zad'ungz and leopnm;g/ nob onbaz v indisidiual
Teaching and | earming

“ “ robust emvidence from o range of fields with the practical

Scaffolding

Alison, and, Tharbys (2015)

5|Page




Together, these two well, established, bodies of works create our sisw core, Pedagogical, Principles': each
WWWM@MWRM&PWO&IW

) Challenge: (Obtain Highs Success Rate: and, Prosvide Scaffolds for Difficult Tasks).
.) Explanation (Present, New Materials ins Small Steps).

.) Modelling (Provide Models and, Scaffolds for Difficult Tasks).

.) Questioning (Ask, lons and check student
)
)

2
3

4

5) Feedback (Dailyy Rewiewr and, Weeklyy and, Monthly, Reuiew).
6.) Practice (Guide Student, Practise. and Independent Practise)
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Irv order to successfully support our teaching staff i delimering our six pedagogical principles,
Toolkit, with resisions made onv as regular basis to reflect the needs of our school communities and,

1) Our Core, Strategies - Teaching WalkThrue: | QML LTTE

Teaching WalkThrus (Sherrington and, Cariglioly, 2020) is the core resource for our teachers to
clear fime-step guide to- o concept or teaching strategy thab has been informed, by educational research.

Irv designing the content, for the Teaching WalkThru, the professional; demelopment focusses upon
strategies that, commonly offer solutions to- tackling students learming problems. This s a purposeful
Therefore, eachs WalkThru is not as rigid checklist, instead as reference point for deliberate reflection.
With this underlying professional autonomiy, teachers are expected to- ADAPT (Attempt; Deaelop,
Adapt, Practise, Test) the WalkThrus so thab they can be successfully, utilised, withir their classroom.
the year-

to ADAPT (Attempt; Deamelop, Adapt; Practise, Test). This is vital to prosvide staff withy additional up-to-
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2)E Supporting S

il

voice 21

- Oracy Based, Teaching and, Leaming Strategies: (Appendis 1):

Across our partnership, we recognise hour oracy, ts a powerfuls tool for learning; by teaching students to-
become more effective speakers and listeners we empower them to better understand, themselses, each
other and, the world, around, themu It is also- o route to- social, mobility, empowering all students, nob just

childrerv to- make, progress in the: four strands of oracy outlined, inv the: Oracy, Framework below and, as
a central, tool, inv delivering our six pedagogical, Teaching and, Learming Principles. On our journey to
becoming Voice 2| accredited, schools, these oracy-based, teaching and leaming strategies significantly
scff recenming extenaive The Oracy o B

Framework meaning & menton
continued professional * Building on the views of thers
development; withiry the area. + Biucture & crgassation otk

O « Seeking information & . Turn-aki
FUJ\U’\E]\ Won/ . Vocabulary clarification through urn-taking
w . questions
Appropriate vocabulary - BT

choice

. . . + Fluency & pace of + Listening actively &
px\owdad v App@r\d;m | and, . e
+ Tonal variation + Maintaining focus on task

y o = Register
. f + Clarity of pronunciation « Time management
carv OJ.BO‘ b@ (Foun,d; wtﬂ'un; our + \lice projection + Grammar . Self-assurance
. o, Rhetorical techniques RMLIveInose 3 ik

- Giving reasons to support

+ Gesture & posture + Rhetorical techniques views
: :::II:::‘EXDTESSIOH &eye such as metaphor, - Critically examining ideas - Taking account of level of

humour, irony & mimicry & views expressed understanding of the audience

- Our Standardised | esson Format = A ‘Le,cwrung/ Quest (Apperxdxm 2)

Inv order to support staff inv consistently delivering our six core Pedagogical, Principles’, o bespoke
standardised lesson format has been created, defined as o ‘Learming Quest.” Utilised, widely across our
aurnieulurmy (including, withiny History, Geography, Science and R.E lesson) the lesson structure provides
staff with; o structure to incorporate our six core Pedagogical Principles’ withiry their lessons. Closely,
linked, to- ‘Rosenshine’s Principles of Instructions - outlined i Appendiw 2 - the well-embedded, formab
supporting teacher workload across schools
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- Teaching and Leaming S les to- D V A o 3):

Embedded across all aspects of our core six, Pedagogical Principles is the teaching and, leaming of

structured: whole school
NEW WORD:

approach to- promote the
vooobx.llo;y/dﬂvelopmﬂ\bo}auj |. Symbols: m
A g ’ :)miiﬁjmh Tt has
scaffold and challenge that: can Tt rhiymes with... Sug,ﬂwu}opd,towpmmn

o
be utilised v alls lessons. 4
Focussed: orv whole class SSAM

leaming, the resources we hame

6. Song o Rap:
created: and adapled * mwm;
po.r\h‘uxlopl“/ support iﬁ@
disadwantaged, leamers - et A gt nticas
(mdudmg, children withy SpwﬂL -Il» Use, the, wond, irv v sentence: my e mh%wommxnspu
| %7 Add.to class Build, Your Vocabulary wall,
E)Jno ENeéd&m “' &8 Add to- class “Word, Pot
speak Englishy as an

N ) i addit
to- being, proveny to- extend the word, learning of all students. The, consistents approach, outlined iny
Appendis 3 and, utilising the ‘Word, Wizard, aboue’, provides practical ideas that: cary be easiliy
adapted, by our highly trained; staff to- dewelop both spokens and, written, vocabulary and, agairy support
irvthe delimery of our six pedagogical principles.

- Education Endowment Foundation - TM’ and, Lm‘ Toolkitz

The Education Endowment; Foundation's [EEF] Teaching and Leaming Toolkid is also regularly
reviewed by the Senior Leadership Team iy order to- support and update our toolkits of teaching and

/] ' ' uk/education-esidence/! ' ing-toolkit
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit

3.) Subject Leader and, C iorv Continued P i D

Across both, schools, significant inmestment; iy Subject Leader and, Champion professional; desselopment;
regularly updated. Bothy Subject Champions and, Leaders attend termly LDST subjech networks, which,
this is therv disseminated, to- all staff for implementation before being incorporated, into teaching and

Al relexant; teaching, staff ares also offered, the, opportunity to- completed, relexsant; National, Professional
Qualifications (NPQs) as o nationally recognised: suite: of qualifications for teachers ands school leaders
ab all, lemels. Ir the last year, sexeral staff have completed the NPQLT, NPQSL and NPQLL driving
research from the, course s agairy incorporated, into- the “Teaching and, Learming Toolkity ensuning
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Our Six Pringci e T ing: and, |

) Challenge (Obtain High Success Rate and, Provide Scoffolds for Difficult, Tasks)
2) Explanation, (Present, New Materials i, Small, Steps)

3) Modelling (Provide Models and, Scaffolds for Difficult, Tasks).

&) Questioning (Ask questions and check: student understanding).
S5)
6.) Practice

Feedbacks (Dculu/ Reamsiewr and, \/\/eeklu/ and I\/\onﬂnlu/ Remiew).
(Guud/e/ Student Practise and, IQ@@@L Practise).

) CMQ& (Rosenshines PMM i g£ Instruction: Obtain H't_gJ'_\/ Success Rate and Provide
Soa&,‘[:olds,vﬁof\ Dw Tasks) -

Definition:
Chd@g@@%m&mo}m&%ﬂvmﬁwmwmkdﬁe@gm%whmwﬁg
ensuring that all, pupils are able to- knour more and remember more ouver o prolonged, period, of times

Theonry and, Research:
Robert, Coe, inv his paper Improving Education (2013) stated that “leaming happens when people have
to- think hard’; o claim that is widely supported, Zone of proximal development
across academic literature. Seminal research can Taumegr
be summanised with, the intention of hamving to- ! con oﬂ%ﬁg:mgfg?
keep students i the challenge zone, or as What heleaer i Bl
Vygotsky (1978) describes withiry the ‘zone of indepridenty
proximal, demelopmenty” (whereby sbudmt& learn c;:"';'n‘:. "? wnat e e foamercan curenty
most and best wher they are engaged, iy &

assistance

Level of competence

The principle of challenge s also closely, linked,

bo'GmﬂvadsebThmy/' (Dumh),mgwmm%mmwum&wwmuﬂw&a—
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those: who holds @ ‘growth mindset beliesse that they can gets better at something by dedicating time,

Researchs by Rosenshine (2012) found, thab the, optimal, success rate for fostering student; achiexrernent

appeax\&tobeoppxoximobehé/80perw1hAmmt&oaﬁ8O pﬂmbsho&wﬂnabsthmt&m

Implications for Teaching and Leaming at Panish, and, St James:

Throughout: our curniculum, tasks are planned with, Vygotskys 'Zone of Proximal, Development; iny minds
Teachers aimv to strike a; clear balance betweers the independence of learmers and, level, of scaffold,
prosideds Al childrery are taught to- the top: ‘pitching i up’ and our Quality First Teaching Toolkit
Special, Educational, Need, (SEND).

Challenge Strategies:
Strategy I.1: Pitch It Up
Purpose: To ensure all, pupils reach a certairs standard, of expectation.

Descrinh
produced are, essential: To- ‘pitch it up/, explore all, the possible
opportunities for taking a more challenging pathy and, eliminate
low lenel, tasks that: don'ty pushs students forward; in their learning.
This is o key focus of the curriculum design process on o whole
speeds Core, WalkThrus Link: Pages 58-59.
Supporting Research:
o/ usasus com/watch?u-Ejbl 72W-Wiglt-bs
hitps://wwuwrteachertoolkitico.uk/2017/10/31/pygmalion-effect/

AIM FOR DEPTH BEFORE EXPECT SOPHISTICATION, SELECT THE MORE ELIMINATE MEDIOCRITY — INCREASE THE INTENSITY
SPEED ACCURACY AND PRECISION DEMANDING CURRICULUM e.g. LOW-LEVEL TASKS
OPTIONS
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https://www.youtube.com/watch?v=EjbL7zW-Wig&t=4s
https://www.teachertoolkit.co.uk/2017/10/31/pygmalion-effect/

Challenge: Strategies:
Strateguy: 1.2: Plan for Reading.
Purpose: Improving students’ reading confidence is central, to- the curriculumy as' @ whole; this must be: challenging, to- all, pupils.

Descrintions
It is essential to- plan for reading throughout alls areas of

embedded. into the routines of lessons as the beating heart/ of Core, WalkThrus Link: Pages 60-61.
the curniculurms Supporting Research:
// i uk/education-emidences!
toolkit/;
/eacherhead.com/2022/09/24/fi to-the-booklet/ 5).

MAKE READING CENTRAL IDENTIFY KEY PLAN READING RESOURCES = PLAN COMPREHENSION BUILD TOWARDS
TO YOUR PLANNING VOCABULARY, PHRASES ACTIVITIES INDEPENDENT READING
AND WRITING STEMS

Challenge: Strategies:
Strategy 1.3: Tiered Questions and, Problems.
Purpose: To tier challenges and problems, all, students carv progress through the, steps in different ways whilsty keeping, long-terms
goals v mind;

Descrintion:
The challenge is to- sets students appropriate levels of practise
without lowening long-term expectations and putting o ceiling
orv whab the can achieme. By tiering challenges and, problem

ab a range of lewvels; all students can progress throughs the steps

Core, WalkThrus Link: Pages 62-63.
Supporting Research:
hittpsi//teacherheadicom/2017/05/28 /teaching-to-the-top-

attitudes-and-~ e ipvering-real-

&,

MAP THE STAGES OF ASSEMBLE QUESTIONS TO PRODUCE TIERED DESIGN OPEN TASKS THAT

DESIGN ‘WHAT NEXT’

DIFFICULTY IN A TOPIC SUPPORT PRACTICE AT QUESTION SETS THAT STEP ALLOW RESPONSES AT A ROUTINES
EACH LEVEL OF DIFFICULTY UP THROUGH THE LEVELS RANGE OF LEVELS
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://teacherhead.com/2022/09/24/five-ways-to-the-booklet/
https://teacherhead.com/2017/05/28/teaching-to-the-top-attitudes-and-strategies-for-delivering-real-challenge/
https://teacherhead.com/2017/05/28/teaching-to-the-top-attitudes-and-strategies-for-delivering-real-challenge/

2.)E i Rosenshines Princi Instruction: Presenty Newr Materials inv Small, S -

Definition:
Explanation is the framing of information v suchy a way thab all students are; able to- secure, and,

The,of\g/ and Research:
existing schema withiry their long,—berm memony, Lack of prior knowledge
learners wills retairy this newr information. Explanations Ao dee gjﬂ:}’; »
must therefore relate information to their existing Eemma Sy TS %
) L e i % \? Task completion
schema. Where knowl@dge gaps exish, researchy ®< ool _ @ Z:or;z'r;:ryfor
l' GOP& o - e/xposw\e to Memory overload:

abstract ideas cant be rooted, firmly i o
2. Gmmw(mmwwm%—wwmmm}ww
3. Gap&mwnﬁdmwmdﬂumog—mmknmdﬁdgeha&bwvmnmmm’tbwv
forgetfl o prone to-ercors
b LMWMMWWWWWW@MWW&
Imphmiim&ﬁﬁonTea&ung/md;Lmnm%awa%hmstjm:
incorponating short remviews of premious leaming (Rosenshine, 2012) across all subjects and, lessons.
smalls steps with student practice after each step (Rosenshine, 2012).  Abstrach concepts are also- made
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Strategyy 2.1: Dual, Coding: Recount and, Recall:

Purpose: To- allour for visual sharing of schemas to- bypass constraints of the working memory

Descrintion:
Dual coding: recount; and, recall; allows teachers to share their
scheme with students visually as well as with, words. This
this provides a greal; opportunity for oral, rehearsal irv

0

Core, WalkThrus Links Page, 70-71.

(A2
CONSTRUCT & EXPLAIN COPY & EXPLAIN THE REPEAT THE SAME RECOUNT THE WHOLE REDRAW THE WHOLE
YOUR DIAGRAM BRANCH WITH TRACING OF PROCESS UNTIL THE DIAGRAM TO PARTNER, DIAGRAM FROM MEMORY
THE LINES WHOLE DIAGRAM IS WITH TRACING
COMPLETE
S 2.2: Deliberate V. D
Purpose: Tom%wh@wwwwmmmwm%ﬁmm
Description:

The;sesiep&suppor\ta/dehba‘aievowbulwydﬂ»dopmer\b
defined, before, a, deliberate, and, systematic approach is

Core, WalkThrus Link: Pages 72-73.
Supporting Research: Word, Aware, Approaches (See; Appendis 3).
o/ usususd .com/2021/05/three~ -
teaching/ (Alexs Quigley - Closing the, Vocabulary Gap).

%

©

2 &
‘-\“__!
SPECIFY AND DEFINE THE SAY THE WORDS READ WORDS IN CONTEXT PRACTISE USING THE ENGAGE IN WORD-BASED
WORDS WORDS VERBALLY AND IN RETRIEVAL PRACTICE

WRITING
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https://www.youtube.com/watch?v=vsKBWsW2Unw
https://www.theconfidentteacher.com/2021/05/three-pillars-of-vocabulary-teaching/
https://www.theconfidentteacher.com/2021/05/three-pillars-of-vocabulary-teaching/

Strategy 2.3 Big Picture, Small: Picture.

Purpose: To illustrate hour ideas are; connected and understand, the bigger picture of learing.

Descrinh
Undenrstanding, the ‘Big, Picture, Small Picture’ can help
introduced: Set outs the: big, picture, explicitly zoom irv on one
areas ands therv ensure that students cany make the links
themselres.

Core, WalkThrus Link: Pages 74-75.
Supporting Research:

i/ teacherheadicom/2019/02/12/curriculium-notes-2-big-pi

REHEARSE AND CHECK FOR

SET OUT THE BIG PICTURE ZOOM IN — ORIENTATE! ZOOM IN AND ZOOM OUT USE THE ZOOM IN/ZOOM
STEP BY STEP UNDERSTANDING OUT PROCESS ROUTINELY
Strategy 2.4: Abstract Models with, Concrete, Examples.
Purpose: To support students inv making o connechion betweers concrete examples and abstrach concepts.

Description:
Making o connection between, concrete examples and, abstract
concepts is extremely challenging, Teachers can support this
concrete examples is essential.

i/ ftreacherhead.com/2020/10/22/

Core, WalkThrus Link: Pages 76-77.
Supporting Research:

ing-into-the-comenrs- 12-

learning-can-he-hard-and-what-to-do-ahout-it/

DEMONSTRATE AN
EXAMPLE

DEFINE THE CONCEPT IN
GENERAL TERMS

PROVIDE FURTHER
CONCRETE EXAMPLES

©

2 /'
e

3 % Ceen
MATCHING

ENGAGE IN RETRIEVAL
PRACTICE

CHECK FOR
UNDERSTANDING

16 |Page



https://teacherhead.com/2019/02/12/curriculum-notes-2-big-picture-first-then-zoom-in/
https://teacherhead.com/2019/02/12/curriculum-notes-2-big-picture-first-then-zoom-in/
https://teacherhead.com/2020/10/22/reaching-into-the-corners-12-ways-learning-can-be-hard-and-what-to-do-about-it/
https://teacherhead.com/2020/10/22/reaching-into-the-corners-12-ways-learning-can-be-hard-and-what-to-do-about-it/

3.) Modelling:
(Rosenshines Pr\indplm of Tnstruction: Provide, Models and, Soo&,ﬁold&uﬁof\ DM Tasks).

Definition:
stag,epﬂmh}@smdmb’s:mdﬂpmdmbaﬂ:fxnph Moddlmg;hdp&pupd&und@nsi‘and;nmp:\oc@sewand;

Theony and, Research:
Cognitive psychologist George: Miller discorered in the 1950s thab the: human working memonry cany, ab
we geb ‘smarter’ that s due to- o process known as ‘chunking, where students attachs neur ideas to

Rosenshine's Principles of Effectize Instruction states that effective teachers provide ‘o good, deal of
instructional, supporty and one of the ways they, do- this s throughs modelling. Of Rosenshine’s sesenteery
principles of effective instruction, two- of them explicitly refer to- modelling. Rosenshine states that

Durningtory Research, School emphasises the importance of effectisve modelling, stating that: i should,
Research) School does, howenmer, acknowledge the difficulty of this.

Implications for Teaching and, Leaming at Panish, and, St James:

Teachers explain the key ideas before modelling hour to- do- it and what to- do- withy it This falls i to
two- mairy categonies: Task Modelling is where teachers shour pupils howr to- complete a task by doing i
themselrmes. Metacognitive Modelling ts where our teachers shour pupils how- to- approachs as task by
modelling the thinking process e.g. thinking aloud. This refers to- narrating thoughty processes wher
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https://www.aft.org/sites/default/files/periodicals/Rosenshine.pdf

Modelling Strategies:

Strategy 3.1: Worked, Examples and, Backward, Fading

Purpose: To provide as series of completed worked, examples to- support pupils success.

Descrintion:
the question). Once we knour the method, it s easier to- apply
it successfully inv the contet of different; questions. Teachers

Core: WalkThrus Link: Pages 68-69.

S ing Research:
//tomneedhamteachs .com/2018/10/15/ ive-load-
to- i 3-the~ i an-overviewy/
;1"‘:'“ ?0 Example 2 E"TE",?? gi‘“""’ @ @
ctions ( ) ) Actions C
@ sctons CIZTE e GT @
(3) Actions n ) Actions 8
ge % l

FULLY WORKED TO FULLY WORKED FOR PARTIALLY WORKED FOR CUED START FOR STUDENT COMPLETED
INTRODUCE THE METHOD REINFORCEMENT STUDENTS TO FINISH OFF COMPLETION INDEPENDENTLY
OR IDEAS

Modelling Strategies:

Strategy 3.2: Live Modelling

Purpose: TOMWWWWWMWWM

Description:
Teachers walk throughs @ learing process themselies, showing
ang/ﬂwwthubundawf}m This holds o vital,
stages.

Core, WalkThrus Link: Pages 78-79.
S ing Research: i/ teacherhead.com/2022/09/24 to-the~
booklet/ (Page [2).

3
+
.

=
T

4 4 41

(@ .
i o
[
4 ﬁ
&
MODEL EACH STAGE STEP  MODEL HOW YOU ORGANISE  REVIEW THE SUCCESS OR MODEL ALTERNATIVES AND  SET TASKS TO EMULATE

BY STEP MESSY THINKING QUALITY OF YOUR FURTHER EXAMPLES THE MODEL
OWN WORK

‘%i-)‘r
+ 3+ 3 T
+

+

18| Page



https://tomneedhamteach.wordpress.com/2018/10/15/applying-cognitive-load-theory-to-english-part-3-the-problem-completion-effect-an-overview/
https://tomneedhamteach.wordpress.com/2018/10/15/applying-cognitive-load-theory-to-english-part-3-the-problem-completion-effect-an-overview/
https://teacherhead.com/2022/09/24/five-ways-to-the-booklet/
https://teacherhead.com/2022/09/24/five-ways-to-the-booklet/

S SIS ing.

Purpose: To provide support for all students to- achieve the learming outcome rather thary setting lower expectations.

Descrinh
Teachers support children to- reach, ambitious goals using a
Providing scaffolds ab o vaniety of levels (including ab o
detailed: and arv overvieusr lewel) s vital It is also- essential
it is temporary, strategy, that, must not be become relied, upon.

Core, WalkThrus Link: Pages 80-81.

Supporting Research:
i/ teacherhead.com/2022/09/24/ to-the-hooklet/ (P 8).
i ,@ LEVEL3
T i
i/ o ume ﬁ
i
E ---------- @) Leverz @ H
' o H
I e (@) tEVELLS H>E —
i @ v . ‘
i =
oo I v b
MAP OUT THE PROVIDE SUPPORTS ATA PROVIDE SUPPORTS AT PREPARE SCAFFOLDING TAKE THE SCAFFOLDING
COMPONENTS OF A TASK DETAILED LEVEL OVERVIEW LEVEL SETS OFFERING VARYING DOWN

LEVELS OF SUPPORT

S 3.4: M itive, Talk: Narrate the Thinking.

Pw_\m: Todevdop«pupd&' WMWMW&J@MWO&MWW

Description:
Teachers carn support students irv deseloping, their capacity for
metacognitive talk in lessons. Essentially, i is o process of

Core, WalkThrus Link: Pages 82-83.

Supporting Research:
httpsi//classteaching.wordpress.com/2020/03/12/deeloping-metacognitive-talk-
in-students/

Q NORE

P o

)]

o

o
&< \

I

o
SELF-REVIEW

35

SET A PROBLEM AND
EXPLORE IT

WHAT DO WE ALREADY
KNOW?

WHERE DO WE START?

MAKE A PLAN AND MONITOR

HAVE WE BEEN
SUCCESSFUL?
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https://teacherhead.com/2022/09/24/five-ways-to-the-booklet/
https://classteaching.wordpress.com/2020/03/12/developing-metacognitive-talk-in-students/
https://classteaching.wordpress.com/2020/03/12/developing-metacognitive-talk-in-students/

Strategy 3.5: Set; the: Standards.

Purpose: To- make it clear hour to- approachs @ learing goal, and; set the, highs standards of works within the, lesson.

Descrinh
Set, the standards makes it clear hour to- achieve a learming
goak Pupils should engage in o process of clarifying the

Core WalkThrus Link: Pages 84--85.
Supporting Research:
i/ /teacherhead.com/2013/11/20/defining-the~
standards-to-set-the- standards/

ooy avave )
» e =
@ & 6 M
ot M A “ 9
&
{1 Eve

H o a)

= 4

=

=

/

MAKE WHAT DOES DECONSTRUCT EXEMPLARS CO-CONSTRUCT SUCCESS REFERENCE CONTRASTING BLEND TEACHER
EXCELLENCE LOOK LIKE? CRITERIA EXEMPLARS ASSESSMENT AND
AROUTINE

SELF-ASSESSMENT

Modelling Strategies:

Strategy 3.6: Head-on, Misconceptions:

Purpose: TOWWWW@MWMMMW@%WW

Description:
Students oftery dewvelop misconceptions. Howewer; if students
hanve dewveloped o schemas around o misconception, it s nob

NG CONCER.
o Ty

IDENTIFY COMMON INTRODUCE A REINFORCE A CORRECT CHECK FOR PRACTISE THE CORRECT
MISCONCEPTIONS MISCONCEPTION EXPLICITLY: UNDERLYING UNDERSTANDING OF THE VERSION
WHY IS IT WRONG? CONCEPTUAL MODEL MISCONCEPTION AND THE
CORRECTION
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https://teacherhead.com/2013/11/20/defining-the-butterfly-knowing-the-standards-to-set-the-standards/
https://teacherhead.com/2013/11/20/defining-the-butterfly-knowing-the-standards-to-set-the-standards/

4.) Practice:
(Rosen,shin@'& Pr\inolplf/& ouﬁ Instruction: Guide Student Practise, and, Inde,pendf,nb Pradlse)

Definition:

Theony and, Research:
Rosenshine states that teachers need, to- be spending more time, cultirating o classrooms erwironment

Howener, Dunlosky also- identified that students must be allowed, to- forget’. Robert & Elizabeth Bjork's
‘New Theory of Disuse’ has undenlined, its importance irv the leaming process. They explain that
everything we emer encounter has a retrienals strengths (howr easily we carv recalls information) and a
worage sength o :ibm W); %m THE FORGETTING CURVE
WW’&@W@WWWWW o]
showcasing hour forgetting creates the opportunity to- reachs additional x4
lemels of learning. Therefore, practicing following o period, of forgetting A

.L& ' w i . . TIME REMEMBERED (DAYS) Z

MEMORY €3
§

master o topic (for example, achieme 40% or\obo«»e/lmo;test)bxit{or\errw«»{ng/om ThL&L&b#piwﬂg/done
throughy getting a, student to- engage in ‘deliberate’ or ‘purposeful; practice.

Implications for Teaching and Leaming at Panish, and, St James:
(hitpsi//teacherhead.com/2022/09/24 [five~ways-to-the-hooklet/ (page 14). Teachers also consider the
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https://teacherhead.com/2022/09/24/five-ways-to-the-booklet/

Practi Retrieaal) S

Strategy 4.1: Quizzing

Purpose: To check that students hare learnt the: material, thaty yow wank themy to- knous:

Description:
and, teacher abouly what they have leart; and where, any, gaps
existi It also supports retrienal, or previously leamb
knowledge so-that it will, become easier to- remember later and,
Pertly

Core: WalkThrus Link: Pages [12-113.
Supporting Research: Katie Jones - Retrienal, Practice: Primary.

i 0@ o O =]

| L2y

oo () % S) @é%%

SPECIFY THE MATERIAL IN ASK A SET OF SHORT GIVE ALL STUDENTS TIME PROVIDE THE ANSWERS AFFIRM GOOD
ADVANCE FACTUAL RECALL TO ANSWER ALL FOR STUDENTS TO PERFORMANCE AND SEEK

QUESTIONS, VARYING IN OF THE QUESTIONS SELF OR PEER-CHECK OUT WRONG ANSWERS

STYLE

Practi Retri S
S 4.2: Using a Ki O
Purpose: To- provide pupils with, accessible guidance about knowledge that they can study, on their own in order to build, o secure schemau
D . "

Knowledge organisers are intended as a summary, not an
exhaustive list of all that: could be knowns Howewers that only,
serve o purpose if they are used, effectinvely linked, to- retrievals

technigues.

Core WalkThrus Link: Pages [16-117.
S Research: /) com/|
/). com/2018/09/1 4/ - i to- ~retrienal -
practice/

S A\ 8% A
P as e 96

éﬁ&ﬁ EA -t

DESIGN KNOWLEDGE FOCUS ON SPECIFIC READ AND REHEARSE CLOSE OR COVER FOR CHECK FOR ACCURACY
ORGANISERS TO BE ELEMENTS GENERATIVE RECALL
QUIZZABLE
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https://thirdspacelearning.com/blog/knowledge-organisers/
https://classteaching.wordpress.com/2018/09/14/using-knowledge-organisers-to-improve-retrieval-practice/
https://classteaching.wordpress.com/2018/09/14/using-knowledge-organisers-to-improve-retrieval-practice/

Practi Retrieaal) S

S 4.3: Peer Si etriesal,

Purpose: To- trairy students to test each other’'s knowledge and, provide corrective feedbacks

Description:
Student's test; eachs other's knouledge; supported by resources
to ensure that feedback i accurate. The process is refined
groupings (s keyy here:

Core, WalkThrus Link: Pages 120-121.
Supporting Research: Katie Jones - Retriemal, Practise.

o o <
? é ? 28 N

. 88
PROVIDE QUESTION AND ALLOCATE CHECKING STUDENT 1 ASSESSES STUDENT 2 TESTS STUDENT1  DISCUSS COMMON
ANSWER PROMPTS PARTNERS STUDENT 2 DIFFICULTIES

Practi Retri S
Strategy 4.4: Guided Practice.
Purpose: To deaote time to- guiding the early stages of practice.
D . .

Guided, practice is o culmination of many, different; Walkthrus,
ensuring pupils are: achieving o high success rate wher they
begin to learr new material. Pupils require clear models and,
scaffolds, ensuring that practise: what i right; and not what is
wrong. This wills informy the, teacher of whether it i the right

Core WalkThrus Link: Pages 120-121.

T &2

RE-TEACH OR EXTEND

EXPLAIN AND MODEL THE SET SHORT TASK USING CIRCULATE ACTIVELY CHECK FOR ERROR; AFFIRM RE-TEACH OR EXTEND THE
NEW LEARNING MODELLED KNOWLEDGE CHECKING FOR SUCCESS SUCCESS PRACTICE
OR SKILL

Supporting Research:
i/ /teacherheadicom/2021/01/17/ ing-rosenshines- -
n ,
i/ teacherhead.com/2018/09/09/ the~
0
(@)
e ‘ o )
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https://teacherhead.com/2021/01/17/applying-rosenshines-principles-to-specific-contexts/
https://teacherhead.com/2021/01/17/applying-rosenshines-principles-to-specific-contexts/
https://teacherhead.com/2018/09/09/great-teaching-the-power-of-practice/

Practi Retrieaal) S

Si 4.5: Ti Practice:

Purpose: To provide extensive practises allowing students to- reachs the point; where they can apply, their leaming, independently.

Description:
Independent, practice: supports the overlearning that is
fluent; applications and recalls inv the future. There s a fine

provide. They key is to increase challenge over time.
.
Core, WalkThrus Link: Pages 128-129.
Supporting Research:
<>~ ©§® K & K )
v DENCE, — g o
, S“Q ‘d\ 5 ")) ") ‘)
o 5 ¢ 5 £l s B
§ O L
NG Ol (oWl i: wovcccommes @) ()
SECURE GUIDED SUCCESS REMOVE SCAFFOLDS AND CHECK AND FEEDBACK REDUCE GUIDANCE OVER INCREASE CHALLENGE
INITIATE PRACTICE TIME OVER TIME
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5.) Feedback
(Rosenshines Pr\indplw of Instruction: Daibau Reamiewr and Weekhé, and, Monﬂ\bby Review).

Definition:

Theony and, Research:

The Education, Endowment; Foundatior [EEF] has conducted, extensive researchs into feedback and,
found b to- be o highly effectire tool for increasing pupil progress. They found that effective feedbacks
carv enable primany school pupils to- make, onv average, arnv additional: 7 months’ progress. Low-

John Hattie, i his 2008 book on best practice “Visible Leaming, identified that feedback was one of
the top 5 to 10 most effectimve strategies i terms of the impact b had, on students’ learming. As Hattie
focus orv howr rather than whab feedback s ginen.

ImphcahmwﬁfonTeadwad;LWathmstjm:

In/ IJJ'w LUlﬂ‘u oun ‘MOl\ku‘sg/ Qf\d/ F%xdbﬂ@k/ POLLC(A/', oun texadm aackien Regular and
Teaching is fee specific
carefully plan hour to- ensure feedback s meaningful, motisating e 1“;)1(2{;:‘ri":l:‘:"
and manageable. Stof recognise thab feedback s atwoway | I | I )
process ands the teacher should use the students’ feedback to Teaching i %o ket
Hee lI(‘.\lK‘!H\i\t'. St I.n-;n’x/ling is
m({:om(ﬁuhu\e beadﬁmgz and, leammg/ Our teachers also: informed

- Carefully consider how to use purposefuly and time~efficient; written feedback and, verbal feedback:

25| Page




Feedback SM‘@.

Strategyy 5.1: Feedback that Moves Forward.

produceds
Description:

Irv order for feedback to- be effective, i needs to- be understood,

Purpose: To provide students with feedback thals secures improvements in their retention of knowledge and, quality of future work

improvements. Feedback must also be: motisational to- apply,
employ. Iy line withs out marking and, feedbacks policy to-

Core, WalkThrus Link: Pages 104-105.
Supporting Research:
o/ [usisus com/watch?v=BUPUNchLY
,%: %’63 Q0SITIve & seeain
g%
)

(‘/
FOCUS FORWARDS KEEP IT POSITIVE AND MATCH THE MESSAGE TO AVOID SATNAV SYNDROME REDUCE FEEDBACK OVER
SPECIFIC THE STUDENT TIME
S 5.2: Feedback as Actions
Pw_\m: Toaﬁr‘ame;eedbafk as an actionable instruction to- do- someﬂung/
Descriphion:

Inv giving feedback as actions, students are being sebs o tasks

inv the selection of the task. Yow must choose whether to- asks the
pupll to- do- ONE of the following: redraft or re~do; rehearse, or

and re~test or researchs and, record,

Core, WalkThrus Link: Pages 106-107.
S i Research:

i/ fteacherheadicom/2018/01/14 /the~[i

i give-to-teachers-most-

REDRAFT OR RE-DO

REHEARSE OR REPEAT

REVISIT AND RESPOND TO RE-LEARN MATERIAL AND RESEARCH AND RECORD
MORE QUESTIONS RE-TEST
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https://www.youtube.com/watch?v=BUPuNc6iYj8
https://teacherhead.com/2018/01/14/the-five-forms-of-feedback-i-give-to-teachers-most-often/
https://teacherhead.com/2018/01/14/the-five-forms-of-feedback-i-give-to-teachers-most-often/

Feedback Strategies:

Strategy 5.3: Whole Class Feedback

Purpose: To provide students with timely, detailed feedback provided to-the class as @ whole without detailed, writtery feedback,

D . "
comments inv books. This allows the teacher to- engage with,
the details of the work students produce rapidly, to- inform a

S

Core, WalkThrus Link: Pages 108-109.

Researchi hitpss/adam: robbinscom/2021/11/14Auhole- class-feedback: therpuic
worthrthe- squeeze/
/lresearchachoolorgs news/whole-class. feedback-a- case-

Qciﬂfo? %ﬂg &

READ THROUGH NOTE THE STRENGTHS NOTE AREAS FOR

STUDENTS’ WORK IMPROVEMENT

G @
S 9
o
S
©
GIVE THE FEEDBACK GIVE IMPROVEMENT TIME
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https://adam-robbins.com/2021/11/14/whole-class-feedback-making-the-juice-worth-the-squeeze/
https://adam-robbins.com/2021/11/14/whole-class-feedback-making-the-juice-worth-the-squeeze/
https://researchschool.org.uk/huntington/news/whole-class-feedback-a-primary-case-study

6.) Questioning
(Rosm,shinf)&PNndplonLInﬁhuoﬁom Ask:queshon&ond;ch@ok:siﬂdenbundersfandmg’)

Definition:

Theony and, Research:

AWWM@LWMLW(WWI%OQ concluded that teachers ask hetweery
300-400 guestions a day, meaning i is an essential strategy for alls educational practitioners to
develop and perfect. In 2012, Barak Rosenshine published, his paper on emidence-based instruction,
student: outcomes. The results from Rosenshine's studies showed, that the students of the teachers who-
who- did nots Howerrer, Rosenshine also- identified, thaty successful teachers ask as lot of process

asked, withiny o lesson, bub also fromv the quality of the questions asked.

%O%Mmpmmwplmnedmmdfpﬂvo&ﬂummdmm&wm@gmw
o’ answer, or an answer withiny o limited range such as only one correct response. Dylan, Wiliamy
cited irv his' own teaching hour ginving students a limited, amount, of think time,” led, to- only a handful, of
students feeling confident enoughs to- answenr his' questions. This led, Wiliam to- propose o different type
for pace) and, more accurate irv eliciting whether all students harme completely understood, o concept or
not.

Implications for Teaching and, Leaming at Panish, and, St James:
responsive tor what is happening in the lesson. Staff are trained, inv asking o wide range of questions
including those that: check for understanding (hitpsi//teacherheadicom/2022/09/24 /five- ways-to-the~
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https://teacherhead.com/2022/09/24/five-ways-to-the-booklet/
https://teacherhead.com/2022/09/24/five-ways-to-the-booklet/

Strategy 6.1: Cold Calling

Purpose: To increase engagement; levels across the class, ensuring alls childrens are ready, to- answer questions.

all, students think: It is important to- inmolve all, pupils in the
volunteers. Cold calling allows you to chooses who answers,
keeping the whole class involved and, giving better

Core, WalkThrus Link: Pages 90 and, 9l.

S Research: heacherheadicom/2021/02/07/coldr ther|-
inclusive~classrooms-remote-and-in-person/
Jlunanss comlwatch?ueUE XiyleumdM

ASK THE CLASS THE

GIVE THINKING TIME

SELECT SOMEONE TO RESPOND TO THE ANSWERS SELECT ANOTHER STUDENT

QUESTION RESPOND AND RESPOND AGAIN
Q . N Sl l .
S 6.2: Think, Pair, Share
Purpose: For pupils to- engage in structured, discussion, providing ans opportunity for the, uoice of eachs pupil to- be heard:

Description:
students to engaged, inv structured, discussion. Pairs are one
powerful, way to- inwolue all, students to- talk about the material
irv hand, irv @ structured, manner; switching betweery this and,

Core, WalkThrus Link: Pages 42-93.
Sggmg Research: Ow Poliud/.

ESTABLISH TALK
PARTNERS FOR EVERY
STUDENT

) o (« 0N

alolaz
QS;P@ Lafolaz
()

SET THE QUESTION WITH A
GOAL AND A TIMEFRAME

BUILD IN THINKING TIME CIRCULATE TO LISTEN AS

PAIRS ARE TALKING

USE COLD CALL TO SAMPLE
PAIRS' RESPONSES
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https://teacherhead.com/2021/02/07/cold-calling-the-1-strategy-for-inclusive-classrooms-remote-and-in-person/
https://teacherhead.com/2021/02/07/cold-calling-the-1-strategy-for-inclusive-classrooms-remote-and-in-person/
https://www.youtube.com/watch?v=UEXy4vmd9Mg

Strategyy 6.3: Shouwr Me Boards.

Purpose: To allour alls childrers to- simultaneously, answer a/ question, using mini, whiteboards.

Descrintion:
Use of mini whiteboards as show me boards, allows students
to write: o boards inv response to- as question and, ther
teacher withy @/ range of feedback about the ranges of responses
around the class. It also- helps students to generate ideas or
recording.

Core, WalkThrus Link: Pages G4--95.

Supporting Research:
hﬁp&://mmh@o&m@.uﬂdmﬁ@%ﬂ/wdmwmﬂw

glale o @@ (Slol=a
[2[¢[¢ | | @ | Q
ERIERIRY)

ENSURE EVERY STUDENT SET THE QUESTION WITH A BUILD IN THINKING TIME SIGNAL: 3-2-1 AND SHOWME  SAMPLE STUDENT
HAS A BOARD AND PEN TO GOAL AND A TIMEFRAME RESPONSES AND FOLLOW
HAND UpP

Strategy 6.4: Say It Again Better:

Purpose: To dewvelop the standard for the depths of verbal, responses and; elicit; high-quality, responses.

Description:

Rather than, accepting short; shallour responses with little
deselopment: ‘say, it agairy better’ ensures o higher standard, for
the depth of verbal, responses and, provides o structure to
produce: high-qualityy responses. Using this questioning

time. Mot § L

Core, WalkThrus Link: Pages 48-99.
Supporting Research: hitpsi//my.chartered.college/wp~
content/ 2018/10/8.-Say-It- Again-Better,

Oracy Policy.

ASK ASTUDENTA ACKNOWLEDGE THE FIRST GIVE SUPPORTIVE INVITE STUDENT TO “SAYIT RESPOND TO THE
QUESTION RESPONSE FORMATIVE FEEDBACK AGAIN BETTER” IMPROVED RESPONSE
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https://researchschool.org.uk/durrington/news/checking-or-really-checking
https://researchschool.org.uk/durrington/news/checking-or-really-checking
https://my.chartered.college/wp-content/uploads/2018/10/8.-Say-It-Again-Better.pdf
https://my.chartered.college/wp-content/uploads/2018/10/8.-Say-It-Again-Better.pdf

Q " . S ! .

S 6.5: Probing Questions.
Purpose: To allow students to probe their schema, for the ideas being discussed, and make greater connections in their learning.

Description:
misconceptions. As a clear questioning style;, examples of probing
questions include:

What, are the main reasons for this?
Is that always true or just irv this case?
What would be: the, most important facton? Core WalkThrus Link:
Supporting Research:
//wwreducationcomen.com/! - i in-the~
dassroom/

5 @% 04%' """"""" ~ /% @ @9®6® @@

T X ? g% o gﬁﬁ/{a
¢ 0 oF U

CHECK FOR

CHECK

QUESTIO,,
PROBE

ASK A STUDENT A FOLLOW-UP WITH A LISTEN AND PROBE ASK ANOTHER STUDENT TO
QUESTION PROBING QUESTION FURTHER CONTINUE UNDERSTANDING FROM
OTHERS
S 6.6: Process Questions.

Purpose: To encourage metacognitive talk withy a focus on the *hour do- we know' and, *hour do we works ity out?

Descrintion:
With a focus onv the questions of ‘how do- we know’ and, the
‘howr do we works it oul?’, modelling and, dialogue around,
thinking. This provides a focus on the ‘how and, ‘why while

Core, WalkThrus Link: Pages 102-103.
S ing, Reseanrch: i/ [unmureducationcomenr.com/!
questions-in-the-classroom/

Hr@w i 000
SictYo o)
©

ASK STUDENTS TO EXPLAIN ASK STUDENTS TO EXPLAIN ASK HOW SIMILAR
THEIR METHODS AND THEIR IDEAS AND CHOICES ALTERNATIVE QUESTIONS
OR PROBLEMS MIGHT BE

REASONING
APPROACHED

MODEL YOUR THINKING EMPHASISE HOW AND WHY
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https://www.educationcorner.com/types-of-questions-in-the-classroom/
https://www.educationcorner.com/types-of-questions-in-the-classroom/
https://www.educationcorner.com/types-of-questions-in-the-classroom/
https://www.educationcorner.com/types-of-questions-in-the-classroom/

Appendin |: Oracy Based: Teaching and, Leaming Strategies:

Belowr are some of the Oracy strategies that drive the teaching and, leaming around, our sixs core: Pedagogical,
Principles’.

Discussions Guidelines and, Listening Ladder: |
Our dacisors g orv o s of gudlocefor | iz DISGUSSION
s b g desion bt g oo | e GUIDELINES
Alongside  our- "Listening Ladder and, 'STAR leaming Sy WE GIVE PRODF OF LISTENIG o

behamiours’, ﬂ'wzy support the creation of arv effective R;':ff:ciﬂga:;d e
em»u*oruneni‘;oﬁon talk and, age approp:wib, cdapi'f,d — WE RESPECT OTHERS" IDEAS
short words of
versions are clearly displayed, and modelled, withiry encouragement WE BUILD, CHALLENGE, SUMMARISE, 9
- CLARIFY, AND PROBE EACH OTHER'S IDEAS »
eadmda&snoomau*os&schoob’wa\eobe/a/consisbexmg, i :
speaker WE ARE PREPARED T0 CHANGE OUR MIND

of approach. ahe s

Being calm and still
WE INVITE OTHERS INTO OUR []ISIZUSSI[]l\I_7

Giving 100% of

Talk Tactics: g‘:ri;::ﬁcsl;?e?kit:ge WE TRY TO REACH A SHARED AGREEMENT
Talk tactics explicitly state the roles and, appropriate i

abilities to- access partner or group discussion. Talk Tactics Talk tactics ercouragesiuerts to ik srategicaly -

Instigate Challenge
e s
Start by saying " )
o P it wiewy,
bt L

derelop talk across all, year groups: There are bothy pupil, b
and teacher talk tactics that hamess o culbure of high- T RS

- Uik,

quality talks across the classroom and, throughout schools —
p b

4 @ Clarify \
L

‘Asking questons to make
‘things clearer and check
your understanding

[ S Build )
oaborats o an i

art by saying:
- Bulcing on X idea

Cussonio

~ I agree and would lke 1o ecd

~ X icea made me thik..

200 v 21, e 215
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Talk Protocols:

|l Belecves s
Metacognitive thinking in oracy, s useful to- employ oracy-specific models X U G T

for feedback, and, reflections These can develop students undenstanding of ) A 7
language for oracy yow are deseloping, in the classroomu “Talk Detectives’ : mmmmm
allowr students to- step oulb of ar discussion and, recognise whichs oracy skills ¥ % @\

W\ _, CHAIRED DISCUSSION

are being used, and, if discussion guidelines are being followed: The talks ] s o€ ST

MAY ALSD BE ASKED TO SUMMARISE THE
'DISCUSSION AT THE END.

i

Groupings

rumber of pupils involved. Iny smaller groups, Groupings

students will have more opportunities to share their Trios Pair Nest
good habits for talk are well-established, larger

Takto a parinar, Stand apart from sach ofher and whispar
your yoursai.

UJd-J“J monre Ldﬁa& wlw‘d/ r\aAMg,Gi'Ang/ th@ Traverse Fishbowl Circle
Fed-In-Facte: ==peem | S 2

the sething for o story could be, yow could feed inv different; ttems related, to- different, settings to- inspire them. Similarly,
to- work on inference skills when discussing o particular book, yow could: feed, inv different; pictures or objects related to-
objects? How might they hame helped, them? In, Mathematics, present; students with, a simple equation (for example, |
+ _ = k). Ther feed, inv different; concrete manipulatives and asks students to- discuss howr o particular resource could be
different, ways that fed-irv facts could be used iy Key Stage 2. Irv Science, students could be provided withs a diagram
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Appendin 2: Our Standardised, Lessorn Formab - A ‘L earing Quest':

.

ran b puaciead

el W 1 Py el il o b B A 10 B

Eu.dzripmdbiz

b A B i 1 el o R, Bk Lo TR Ly
Beirirw comfefry ¢ il mof MUiTY] 02 mUpy e The. A S DO ERakee, S
o P e ke T R, (R e g i

Hagh e L - Doyl rcior - noeporlnl Reerdee appnd B
i R i b b 5 W i naegl P P e, KR B o o

i, — e (e e of D vk resgie el 10 midet Dogretiee

A Learning Quest k‘: LDST

O Daiyreview 0 Ask question @ Check for student underptanding

T M S | SN S BT [ S UL P TGN QR 1 O T,
e gy e (v Y R e o e Ty, BF QT T, (8 L
ity T L iy i, B el i bom Tl el D, dal, el )

iy praim . prLin i e 12 Lo i e P e il bevicns, L0 ol o i

s o skt e e ey ' o e bt S0 L S SO LR L

Furn y ! 2ol v ared €5 P Ly PpTred o e e o & e p o lnarry] b s i ) ¢ B i gl e

ST [ [T T Ry

0 Present new material using small steps O Provide models O Provide scaffolds for difficult tasks

@ _

Sl g — it praction 2 mach age We need 10 brea down o (onoRpt e " afokdng b nerded 1 develop Frpertas - lomm of mussny oadeg, whise
b, ok St 51008 St probliver; o mring] nc wmall e 40Tt park ORI LGRS 3 G — ot h . hew 53 vt g Wit — bet Thy

v praualy wihdrawn [Pe wqemong ey Stableen on @ bite aw mally
ol sk 50 The leunmang arel consfideracr busldies] — bt Pvestaally ey need 1o
ot

@ Cuide student prarice € Dbtain a high s rate © Independent practice

3 ®

el Svdlornd rafad tanirefdl lahim Skt | S o delieids Fdo T
e Uy e b Lagtr by Serratee. Bher ey o naly  Taadmn wvd
e ST ST (P i il e i 3 e
atrr”
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Appendibo 3: Te,od\ing; and, Lea:\ning/ Stmi‘egies«fo D@velop Vooobulm\g,.

The Word Aware A to- ' T ing V

[Stepherv Parsons and, Annas Branagan, 2021].

Theory of Teaching New Vocabulary (STAR - select, teach, adtimate, resiew). [Blachowicz and, Fisher, 2010)

Students hame o thoroughy Really useful; words. Likely to- be Less likely to bes encountered, iny
everyday spokery language for o | inv oral language:. Average adulb has | Average adull does nobt haue

child, of this age. Used, ab home and, | @ good, lenel, of knowledge of the much knouwledge of the word.
irv daily interactions. Childrer, may, words. Words that are, very, topic

language throughs school Desirable for students in KS2 to- use topic. Not o prerequisite for
irv their writing, students ins KS2 to- use irv their

w‘i{tu’ i lg/.
Should, be common knowledge: | Words taught to the whole class - Briefly explained bu be,

Howener, iff needed, provide small selech one per lessors Therefore, o | otherwise ignored: Important for

understand. Wil deelop over times to- s new tler 2 words. Always understanding,
introduce words concept ab o time, -
lesson.

How to- Teach Tier 2 Vocabulany
Al components belour are taught, withiry eachs lessorv delivered, during the ‘Explore New Knouwledge and Vocabulary
part of our Learning Quest. Approximately 5 minutes).

Symbol, Use a picture/symbol, that, represents the, word.
PM%’ Doa&manga&pos&ble(dﬂpsgllﬂble&rham&m&mbsoundon
Semantics

about the: word. Possibly use anchor words to- explair the
meaning of the Tier 2 words:
Childrer use the word, inv & meaningful, sentence.
Action Adb it oubs (where possible).
Use the song or rap to- reinforce the word.

[Word Wizard]

Sentence

£F
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Working, Add, the word (and, o picture if possible) to our ‘Building
Step 3 Word Wall, | Vocabulary wall to- prompt immediate recall. Do this live inv
the lesson.
Step & Word Pot, | The word goes into the word pob for remiewing, ir the future.

QUEST Approach to Teaching and, Learning - Incorporating Vocabulary:
E-E New V and K Di Teach New V
) Choose one piece of Tier 2 vocabulany per lesson - no more.
2.) Use the word wizard, template (o the screen) inv the exploning neur knouwledge and, skills of our QUEST approach,
3.) Add word to- the ‘Building Vocabulary Wall live in the, lessor for immediate recalls during the: unit.

S - Student Practise (By Activating New Vocabulary Throughoub the L esson):
1) Ensure the word s visible on the Building Vocabulary Wall, and, highlight this throughout the: lessons
2.) Use the target word, inv different; contexts as' much as possible and, ensure it is naturally used, throughouts the
lesson. Link the word, to- the task selected.
3.) Prompt the children to- use the: word, and, give feedback on their efforts.
4.) Use the words irv independent; writing: A word mat could be used, to- support this.
T - Talk, Test, Tell (Short- Term Remiew):
) Remiewing the word is important as it exposes children to the word, agair.
2.) Remiew ab the end of the lessoru Use prompts suchs as “During the lesson what did: yow learny about the word’?
3.) Target the words on the ‘Building Vocabulary Wall,.

Long-Term Review/Retrieval:

1) Working Word, Wall, Games' (Play games such as ‘World, Wall, Say tt I a Sentence’ and, challenge groups of
children to- come up with sentences that contain words from the Working: Word, Walli Pg. 14-1)

2.) Wonrd, Pot, (Take words oub of the word, poti and, discuss them, with, the class. Uses prompt cards orv pg. 138)

3.) Word Workshop (Hame o discrete session, such as Parishs Skills, where you hame furs withy words: Incorporate
136).

5.) Home Study (Expose children to the target; word, agairy inv o different, context; the meaning of each word, wills be
extended. Write words on o sticker or send the words home for children to- stocks onv their fridge).
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Appendire &: Quality, First T

(CoLpsT

Liverpool Diocesan Schools Trust

duplicated across areas of need have been

Quality First Teaching Toolkit

It is intended that this toolkit be distributed to all class teachers. It should be utilised to promote high quality teaching strategies to
support pupils. If this guide is used to support an individual pupil it is important that the Strategies for All Learners section is used either
in isolation or alongside the strategies for other areas of need. The areas of need pages should not be used in isolation as any strategies

removed and placed within the Strategies for All Learners. It is not anticipated that this

document should be used as a whole, rather that professionals should select the most appropriate pages to support their teaching. This
should be a working document and ideally should be used electronically to allow notes to be made clearly.

User guidance

box to the appropriate colour)

[} Traffic lights to demonstrate the impact of the strategy (those using electronically may want to just highlight the

Page Borders

Strategies for All Learners
Cognition and Learning (CL)

Communication and Interaction (CI)

Social, Emotional and Mental Health Difficulties (SEMH)

¢ Co-ordination
¢ Visual Difficulties
e Hearing Difficulties

Sensory and/or Physical Needs (SPN)

Maths

Strategy Bullet Points

s Teaching and Delivery

s Resources/ Adaptations

* Presentational Features

+ Recording
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A i O: G Key Termi Kate, Jones - Evidenced 1 Practice):

- Asynchronous Instruction - Asynchronous teaching and learning refers to- all, students
learing, bub not ab the: same place or same times For example class work set on the

- Automaticity - This is wher we do something so- oftery that ity becomes automatic, also
working memonys

- Blocking - This is' when subject; content: or taught: matenial ts remised: inv specific blocks;
one after the other. The opposite of blocking is interlearing (see below) and, isn't as
effective.

- Brain dump - This is o lour effort, highy impach teaching and, leaming strategy. Students
- Blended learming - This also known as hybrid, leaming, which carv contairy elements of
Mteadwmg}rmth&dammondoduwleawlmwm%sdwobalbl&ssmwm
attending vias Zoom remotely.

- Chunking - Grouping information into- more manageable sections, categonies or chunks
- Cognitive Biases - When people search or interpret research, emvidence and/or

- Cognitime Load, - If we present; our students with too- much new information, all: ab once,
this will lead, to- information overload; in working memory. It is important for teachers to

- Cognitive Load, Theory - Professor John Sweller has writters extensively, aboubs cognitive
load, and, this refers to- his' work described by Dylan, Wiliam, (2017) as ‘the single most
important thing for teachers to- knous.

- Cognitime Science - The scientific study of the human minds

- Cognitime Psychology - The study of specific mental processes such, as attention,

- Concrete examples - Using specific examples to- help understand, abstract ideas and,
concepts.

- Confirmation Bias - When people search for research; emidence and information to
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selicfs
- Control group - When conducting research, some studies like to- compare arv
intervention group (where something has been changed or added) to- o control group
Curriculurmy - This refers to- the subjects, topics, content, skills and, expentences that: are
taught iy o school
- Declarative memory - A type of long term memorny, also- known as explicity memony.
Desirable difficulties - This s o term coined by Professor Robert; A Bjork, and, Professor
Elizabeth Bjorks A desirable: lesel, of challenge and, difficulty must be something that
students canv overcome withs increased, effort. * The Goldilocks Principle - we dont wanb
Distributed, practice - This is when students do- little: amounts regularly (ke one hour
o day for six days) as opposed to- o lob all abs once (ue. s hours iy one day). Distributed,
Direch instruction - Inv academic literature there hare been various definitions and,
interpretations of direct instruction. To- generalise, it ts academic instruction that s led by
the teacher in the classroomu
Dual, Coding - Prosiding information in two- different; formats, eg vwisual aids and text, to
Dunning Kruger effect - This is o cognitive bias where people with low- ability cary
Effect size - This is most commonly associated with the work of Professor John Hattie
outcomes.
- Elaboration/ Elaboratise interrogation - By haring students ask themselmes questions
(ue How? Why? When?) it encourages them to- think: deeper and make connections to-
- Encoding - This is the ach of processing information and this s the first process of
memony wherv trying to learn new material. Information needs to be transferred, so- that it
carv be stored, ther later retrieaed.
irv sports days or receiving examination results. We can remember who we were with,
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Evidence - based, - This is arv approach to practice that focuses attention on empirical
evidence iy professional decision making and, action. Schools and, teachers often refer to
an emidence base.

Evidence - informed, - Similar to emvidence-based, bub exidence-informed, practice
recognises that, it is more challenging to- determine the circumstances and, conditions
where the exidence works best. It is abouts applying emidence in the unique context of
our classrooms and, contexts. For this reason, I consider myself to be evidence~informed,
rather tharv evidence~based.

Extraneous load - The third type of cognitive load according to- Sweller (see intrinsic: and,

Forgetting Curve - Based, on the work of Germary psychologist Hermann Ebbinghaus,
cpichly bo forgotten

Formatime assessment: - The aim of formative assessment is to- monitor student learing

Free recall, - This is the act of retrieamal, practice without any, scaffolding, support or

Germane load, - This s the second type of cognitive loads according to- Sweller ( the first
le intrinsic, sees below). This is the process where information becomes stored, i long,
materials

Hawthorne effect - When people are irmolved, inv o study, or experiment; and, they, attempt
emaluated.

Interlearing - This s the mixing up of topics withiny o subject. Doing so- helps students
ls for that topic.

Intrinsic load - According to- Sweller, this is o type of cognitive load, and, intrinsic refers
to the: mental effort required to- understand, subject content. This is necessary.

Knowledge organiser - A document that is created to- support teachers and, students
withy the, essentiol elements of o unit; this carv include key, facts, dates; terminology,
concepts and more. The aim is that a knowledge organiser provides a condensed, bub
l'.hor\oug}\/over\v{euf.
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Learning Objectise/ Intention/Outcome - They describe and, explain what it ts we want
the learmers i our classroom to- learn.

Long term memonry - Long, term memony, is incredibly powerfuls iy terms of howr much,

Low stakes - This refers to testing that is the opposite of high stakes - no or low pressure,

Memony, - Hour our mind; stories' and, organises information and, expeniences.

Metacognitiory - Arv and, ability to- critically monitor and, evaluate the way we
think and the, progress we make.

Mulki-store: model, of memony - This s o model of memony by, Atkinsorns & Shiffrirv (1968)
informatior s encodeds ands passed; on to- the second, store, short term memory. Finally, if
information s rehearsed and, retained beyond short term memony, it ts therv stored, irv the,
lorg, termy memony.

Neuroscience - The study of the brain and the nemwous system.

Peer remiew - A rigorous process where literature, suchs as as research, paper, is resiewed

Practitioner research - This refers to- research carried out by people working, v that
and, context; of their classroom. This in contrast to- full time academics that conduct
research to- therv share with others i that, fields

Procedural, memony - A type of long term memony that we use on o daily, basis, without
consclously realising that we do because we knour th so- well; and, is linked, to- automaciy

Redundancy effect - Coined by Peter Chandler and, Johrny Sweller, this occurs when
and cany ovenload; their memony, for example o powerpoint slide that: containes icons that

Remote learning - Teaching and learning that takes places outs of the physical
classroomu This s nob iy reference to- o homework task bub instead, teaching and leaming,
online irv the virtual, classroomu

Researchy summanry - This is when a research, paper or serles of research papers, studies
and/or journals are: summanised, inv one shorter and, concise: documents

Responsinve teaching - Linked to formative assessment responsive teaching inmolves

Retriemal, practice - The act of recalling information from long term memony iy order to-
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enhance and, improse long term memory. This is o teaching and, leaming, strategy, not any
- Retriemal cues - Cues and, prompts to aid; retrieamal, and, recall. The prompts carv include
images; key terms or sentence starters. This makes the act of retriemals easier to- do-

- Retriesals strengths - Retriemal, strengths refers to- hour accessible (or retrieable)
informatior is, this s takerv fromv the work of Bjorks and, Bjork ( sees Newr Theony of Disuse).
- Retriemal induced, forgetting - Retriemal-induced, forgetting is a memony phenomenon
memony. o combat this we simply ensure thab all of the essential, information we want

- Rosenshine’s Principles of Instructions - This s based, on the work of Barak, Rosenshine.
to- instruction inv lessons. The principles include remiew, questioning and, modelling.

- Schema - This refers to- how much, we already know and how we explairy the links
betuween themu

- Semantic memony - Our knowledge base or our own encyclopaedia of facts,
information, words and concepts. Knouwledge that: Rome is the capital of Ttaly is semantic,
- Shorb term memony, - This refers to- immediate memony where storage is limited boths iny
of the.‘working memony’ concep

- Storage Strength, - Storage strength is hour well learned, something, is; takery from the
works of Bjork and Bjorks ( sees Newr Theory of Disuse).

- Spaced practice - See distributed, practice: above

- Split attention effect - This canv occur when students have to- refer to two- differents

- Spotlight effect - This is another cognitirve bias where individuals believe other people
notice their behariour more thary they, likely do- In the classrooms content this can preents
- Success criteria - The criterios that we use to- support students during the teaching and,
Summative assessment; - The aim of summative assessment; s to- emaluate student
leaming at the end, of @ unit, termy course or year

Synchronous instruction - Synchronous teaching and learming refers to- students all
leaming at the same time but not inv the same place, for example a Zoomv lessony where
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- Testing effect - This is the term used in academic literature when referring to the

it is intended, to be: o regular lowr stakes teaching and, learning strategy.

- TPACCK model - I demeloped the TPACCK model (2019), premiously known as the PCK
model (1986) thery TPACK model, (2007), from the work of Arthur Schulman, Purya, Mishra
and Matthew J Koehler: TPACCK explains howr teachers need to- hare strong knowledge
material) and, pedagogy.

- Transfer - This is the application of leamed, information, concepts or materials to- a new/
- Working memony - Boths short term and, working memorny refer to- immediate memony,
how long. Working memony, s o term coined by Baddley and Hitch as they believed, the
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